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Family Involvement Plan
          The Family Involvement Plan will be designed to encourage families to become more involved in their child’s learning and development, by creating partnerships with families. Specifically, our Family Involvement Plan will focus on pre-reading skills such as letter recognition, sound recognition, and how to read books to children in the most effective ways possible.
Age Group
          The target age group for this plan is 3-5 year olds.
Problem and Justification

          The problem is that many families do not have the time to participate in their child’s learning process. The Family Involvement Plan will give families the tools needed and the encouragement to become involved and take an active role in their child’s learning. It will provide specific strategies for parents to use at home to be a part of their child’s learning process, specifically focusing on the pre-reading skills of letter and sound recognition and on increasing exposure to books at home. Since time is an issue for most families, we will send home a weekly reading assignment in the form of a Family Literacy Bag. 
          Research has shown that when children enter kindergarten without the pre-reading skills of recognizing the 26 uppercase and lowercase letters and their corresponding sounds, there can be negative effects on their confidence and future reading achievement scores. The education of children is a responsibility shared by educators and parents. In the preschool years, many parents do not yet recognize the importance of exposing their children to pre-reading skills such as letter recognition and phonemic awareness. They may not understand the long-term impact of delaying this type of teaching and learning. For that reason and others, many children do not practice letter and sound recognition with their parents at home.  Furthermore, many parents underestimate the importance of reading to their children each day at home and many do not realize that there are specific concepts and strategies that they can incorporate while reading to their children that can make the readings more effective learning experiences. 

The Family Involvement Plan aims to educate parents of preschoolers on specific, concrete, and age-appropriate ways to teach their pre-kindergarten children the 26 uppercase and lowercase letters and their corresponding sounds effectively. The plan will also educate parents about the proper ways to read to their children at home. By teaching pre-kindergarten children the skills of letter recognition and phonemic awareness and by increasing their exposure to books at home, the Family Involvement Plan aims to improve their level of reading confidence and enjoyment upon entering kindergarten and to improve their future reading scores while empowering parents to take a more active role in their children’s education. By giving parents the confidence to teach their kids pre-reading skills, we can set a pattern in motion that further encourages them to support their children’s learning of math skills, science skills, writing skills, and more.
Family Involvement Plan (Proposed Components)
· Research the importance of teaching letter and sound recognition at the pre-kindergarten level.
· Research the importance of reading to your pre-kindergarten children at home.
· Create a list of simple strategies for teaching letter and sound recognition at home. This list will be used to choose focuses for the Family Literacy Bags.
· Create a list of simple strategies for improving reading sessions at home.
· Create a detailed list of Family Literacy Bags and their contents to be sent home each week. Family Literacy Bags will focus on a variety of pre-reading skills that parents can teach and support at home.
· Create a letter to parents and a list of reading tips to include in each bag. This letter and list will be laminated. 
· Create a sign in/sign out sheet for Family Literacy Bags.
· Create a signature sheet for parents to sign that indicates they have read the book in the Literacy Bag and completed the accompanying activities. 

· Create a survey to send home twice yearly to parents regarding the effectiveness of the program

Objectives
· Strengthen the family-school partnership 
· Help parents to become more aware of the class curriculum 
· Allow all parents — regardless of culture, circumstance, education level, or English language proficiency — to feel that they are involved directly in their child’s learning 
· Provide parents with a structure and model for reading with their kids 
· Establish a regular family reading routine 
· Make reading fun and interactive, igniting an enthusiasm for literacy 
· Build an awareness of the breadth of books available for children 
· Show parents how to connect what you read in books to what is happening in the world around 
· Stimulate conversations around reading 
· Encourage home-to-school communication 
The Importance of Teaching Letter and Sound Recognition at the Pre-Kindergarten Level
Many children enter kindergarten without the pre-reading skill of recognizing the 26 uppercase letters and the 26 lowercase letters. Many children enter kindergarten without the pre-reading skill of recognizing and producing the sounds that correspond to the 26 uppercase and lowercase letters. This is a problem because the children entering kindergarten are not prepared for the rigorous educational program and curriculum common to kindergarten classrooms of today. When children do not enter kindergarten with a solid foundation of kindergarten readiness skills such as the pre-reading skills of letter recognition and phonemic awareness, there can be negative effects on their level of reading confidence and enjoyment, and later on, there can be negative effects on the children’s reading achievement scores and writing abilities.


The education of children is a responsibility shared by educators and parents. While students may be listening to stories and learning letters and sounds in their preschool classrooms, these skills may not be reinforced in the home. In the preschool years, many parents do not yet recognize the importance of exposing their children to pre-reading skills such as letter recognition and phonemic awareness. They may not understand the long-term impact of delaying this type of teaching and learning. First of all, parents may not realize how or why children should to be able to recognize letters and sounds upon entering kindergarten. Some parents still believe in an outdated idea of “children will learn everything they need to know in kindergarten.” Some parents may believe that teaching children to recognize letters and sounds is singularly the role of preschool teachers and kindergarten teachers. Some parents believe that expecting children to be able recognize letters and sounds before kindergarten is pushing “too much too soon.” Furthermore, some parents may not know how to teach their children the pre-reading skill of recognizing letters and sounds effectively. For that reason and others, many children do not practice letter and sound recognition with their parents at home. This places more of the burden to teach children these important building-block skills on the preschool teachers. This is a challenge because most centers only employ two or three teachers to supervise and teach 20 children ages three to five. This ratio does not leave much opportunity for small group or individual teaching and learning in a calm, quiet environment. 
Research Supporting our Family Involvement Plan

Emergent literacy has come to refer to the skills and reading-like behaviors that are developmental precursors to their conventional and more advanced counterparts (Evans & Shaw, 2008). Emergent literacy includes phonological awareness and letter knowledge, print concepts, and vocabulary. Emergent literacy skills can be taught in early childhood settings and in the child’s home. Educators and parents should consider “Learning to read as a process that starts much earlier in life and that is based upon a variety of foundational skills acquired before children enter formal schooling (Evans & Shaw, 2008).”


Phonemic awareness is an important prerequisite for reading skill development in young children and early literacy interventions should focus on combined training in phonemic awareness and letter knowledge (O’Brien, 2006). Phonological awareness, the conscious awareness of linguistic units (syllables, rhymes, phonemes) of spoken language, is widely accepted to play an important role in learning to read (Evans & Shaw, 2008). During the preschool years, letter knowledge appears to progress from reciting the alphabet, to printing and recognizing one's own name, to identifying, labeling and printing letters of the alphabet (Evans & Shaw, 2008).


Recommendations regarding instruction in beginning reading include 1) direct teaching of phonemic awareness at an early age 2) explicitly teaching each sound-letter correspondence before 3) teaching children how to blend letter-sounds into words (Evans & Shaw, 2008). Furthermore, researchers generally agree that upon formal school entry, children should: 1) have acquired basic phonological awareness skills, such as identifying initial sounds in words, segmenting words into syllables, and rhyming; 2) have mastered print awareness skills; and 3) be able to identify a minimum of 10 letters (Perlman & Fletcher, 2008).


Studies have found that phonemic awareness and letter identification are the two best  school-entry predictors of children’s reading performance in the first two years of school (O’Brien, 2006). Teaching children early reading and writing were predictive of 1st grade reading (Senechal & LeFevre, 2002). According to Evans and Shaws (2008), young children's letter knowledge, both names and sounds, before school entry and in the early primary grades, is itself predictive of future reading achievement. According to O’Brien (2006), it is important to focus on teaching phonemic awareness to young children in order to promote early literacy achievement in school, and prevent reading failure. Researchers point to the development of reading achievement as a predictor of success in the later grades. Skills such as letter-name recognition, and phonological and print awareness do affect the reading achievement of children (Schickedanz, 2004). 


Phonological awareness is a crucial stage in literacy development. This early stage forms the foundation of learning, as the literacy skills developed in early childhood are strongly linked to a child's future reading success (Muter & Snowling, 1998; Torgesen, Wagner, & Rashotte, 1994). A child's knowledge of letters, ability to distinguish syllables, rhymes, and phonemes, and understanding of phoneme-grapheme correspondence are all variables that influence the acquisition of language skills (Whitehurst & Lonigan, 1998). Although many variables contribute to a child's ability to read, phonological awareness is the skill that is most closely related to future reading success (Torgeson, 1994). Evidence shows that phonological awareness is essential for the development of decoding skills (Pullen & Justice, 2003). According to O’Brien (2006), preschool training is more effective than primary school interventions.


A growing body of research demonstrates the dangers associated with delayed development of phonological awareness in young children. Children who have difficulties developing certain early literacy skills, such as phonological sensitivity, may be at risk for reading difficulties or failing to learn how to read (Burgess, 1999). Therefore, it is important to begin teaching phonological awareness in the preschool years so that educators and parents can prevent delayed development of phonological awareness and can also identify potential difficulties or sensitivities at a young age and can begin appropriate interventions.

            For many years, there has been a debate over how to teach children to read, whether it should be through whole-language or through phonics. The majority of current research leans toward the teaching of phonics as a foundation for future reading success. But many educators and parents still believe that whole-language is the best approach to teaching children to read. According to Dombey (1999), children need grapho-phonic knowledge, the knowledge of how letters and groups of letters relate to units of speech sound. This is not all they need, but an essential element. Without a strong working knowledge of grapho-phonics, readers have no efficient way of identifying new words or storing their existing word knowledge. Phonics teaches children to read new words by sounding out each phoneme and then blending them together. Dombey (1999) believes that phonics knowledge should be combined with instruction in sight vocabulary, onset, rime, chunking, and morphemes, along with a child’s own natural ability to notice patterns and make inferences to make sense of the complexities of the English language. The majority of children, especially those from low-income families who do not have adults reading to them at home, need phonics to learn to be successful readers. Phonics education begins with the basic recognition of letters and their corresponding sounds.












































      The literacy beliefs of preschool teachers have important implications for how and when children learn to read and write. Teacher’s beliefs are important because of their relation to practice. Young children's experiences with print have implications for formal schooling. In one study on the literacy beliefs of preschool teachers, five themes emerged from the research. Teachers expressed uncertainty and variation in their beliefs about how and when children learn to read and to write. Teachers also stated isolation from other preschools and limited access to professional literacy knowledge as barriers to teaching literacy to preschool age children. Teachers also cited the importance of parent involvement in children's literacy development and the need for teachers to inform parents of ways they can participate in their child’s literacy education from a young age. The preschool teachers in the study also desired an increase in literacy knowledge and professional development related to teaching pre-reading skills to preschool age children. Finally, the teachers described many variations in practices for fostering print literacy development (Lynch, 2009).

Parents are important partners in their children’s education. There are three dimensions of parent involvement in preschool. They include school-based involvement, home-based involvement, and the parent-teacher relationship (Waanders, Mendez & Downer, 2007). Parental contributions to letter and sound recognition are important. The home environment in which children grow plays a substantial role in their literacy development (Evans & Shaw, 2008). Home alphabet learning produces significant effects which are predictive of second grade reading comprehension, phonological and conventional spelling (Evans, Shaw, & Bell, 2000). In one study, parent teaching of reading and writing such as alphabet and decoding had a significant effect on emergent literacy skills (Senechal & LeFevre, 2002). Another study examined the relation between parent involvement in preschool and children’s pre-literacy skills. Participants were 163 preschool age children, their parents, and their teachers. Results verified that greater parent involvement was associated with stronger pre-literacy skills (Arnold, Zeljo, et al, 2008). 

Simple Strategies for Teaching Letter and Sound Recognition at Home 
· Sing the alphabet song often. Write the ABC’s on a large piece of paper, or find a toy or a book with the printed ABC’s.  As your child sings the alphabet song, have him/her point to the letters one at a time. This will help the child match the spoken letter to the written letter.

· Buy ABC or phonics flashcards. Mix them up and have the child practice naming the letters one at a time.  

· Use the flashcards to play a game. Lay the cards out faced-down and have the child turn them over one at a time.  The child names the letter. If s/he is correct, the card stays turned over. If incorrect, the card is flipped faced-down again. The goal is to name all 26 letters, lowercase and uppercase.

· Have your child cut and paste letters from magazines to make the alphabet or to spell his/her name.

· When reading stories or signs outside, point to letters and ask the child to name them.  Point to whole words and ask the child to spell the word.

· Have your child practice writing his/her first and last name. Then ask the child to name all the letters in his/her name.  Mix up the letters and see if the child can still name all of the letters in his/her name.

· Choose educational toys that incorporate upper and lowercase letters. We recommend LEAPFROG( products and DISCOVERY TOYS( products.
· Teach your child the alphabet song (the ABC’s). When the child knows the song well, then place the letters of the alphabet in front of the child and you point to the letters as you both sing the song. After some practice, have the child point to each letter as you both sing the song. After more practice, the child should be able to sing the song, and point to each letter him/herself. 

· When you read stories to your child, point at random letters and ask the child to tell you what letter you are pointing at. When you are walking or driving, say the letters on the signs together, such as W-A-L-K and S-T-O-P. When you talk to your child, spell some words instead of saying them, such as G-O, S-I-T, N-O,   Y-E-S, M-I-L-K, and D-O-G.

· When your child is comfortable with the alphabet and can recognize all or most of the letters, then begin to introduce sounds.  When reading stories, point out how the words match the picture. For example, if you are reading about an apple, point to the picture of the apple and then the word “apple”. Show the child that the word apple begins with the letter a.  Have the child repeat “a-a-apple” repeating the beginning sound /a/. Emphasize beginning sounds, such as “b-b-ball”,          “c-c-cat”, “d-d-doll”, and “e-e-egg”.  

· Point at letters when reading books and ask, “What letter is this?” and “What sound does this letter make?”  When in the house or in the car, ask questions such as “What letter does radio start with?” or “What sound do you hear at the beginning of car?”

· Buy a set of phonics flashcards. These cards will have, for example, the letter Aa and then pictures of words that begin with /a/. 

· Have your child match letter flashcards to toys that start with that letter. Give the child a letter card and say “I dare you to find 3 toys that start with this letter.”

· Have your child cut and paste pictures from magazines that start with certain letters. For example, make a collage of “b” words. Or write the alphabet and for each letter, cut and paste a picture to match the sound the letter makes. 

· Play clapping games with your child around the house or in the car to practice counting syllables in words. For example, clap once and say “chair”, clap twice and say “ta-ble”, clap three times and say “ba-na-na”, clap four times and say  “tel-e-vi-sion”. When you are reading stories, choose some words to clap out the syllables.

· Read a lot of rhyming poems and rhyming stories. Listen to and sing rhyming songs.  Allow the child to hear rhyming words all the time and they will probably start making up their own rhymes in no time.  

· Play rhyming games around the dinner table or in the car.  Start a rhyme and have your child finish it, or say “I am thinking of a word that rhymes with boy…” and have the child guess the answer.  
Explanation of Ideas for Teaching Reading Skills at Home
Description of Literacy Bags and Contents:

To improve parent participation in teaching children to read, we will send home a weekly Family Literacy Bag to each family. The Family Literacy Bags will go home on Mondays and be returned to school signed and completed on the following Monday. In the bag, there will be a letter explaining the purpose of the bag and its content, a book that the parent is to read with the child, and manipulative or toys that go along with the story. Over the course of the week, the parents are to read the book to their child, help them complete the activities, then sign the signature sheet stating that they read the book and completed the activities together.  The Family Literacy Bag will also include a list of reading tips to help the parents read the book to their child in the most effective way possible and a list of the contents of the Literacy Bag so that each item is returned to school. Each week, the family will receive a new Family Literacy Bag with a different book and contents that focuses on a different reading skill. We will use a variety of websites as mentioned below to come up with ideas for each Family Literacy Bag. 
Letter to Parents

(A laminated copy of this letter will be included in each Family Literacy Bag.)
Dear Family,


Reading with your child is crucial for your child's learning and academic success. You send a positive message to your child when you read together. You can make learning and reading an enjoyable activity and a quality time spent together. We created this activity bag about to help you support your child's reading and learning and to make reading together a fun time for both of you. For each activity bag, you will read a book and then do the follow up fun activities. The activity bags include a book and a list of activities with directions and materials. We will be sending these activity bags home on Mondays, so please return the bag, the book, accompanying materials, and signature sheet to school by the following Monday. We hope you will have great time reading and exploring with your child/children! 










Sincerely,

Reading Together Checklist 

(A laminated copy of this checklist will be included in each Family Literacy Bag.)

	Identifies front cover of a book.  “Show me the front cover of the book.”
	

	Identifies back cover of a book.  “Show me the back cover of the book.”
	

	Identifies the title of a book. “Point to the title of the book.”
	

	Makes a valid prediction about a story “What do you think this story is about?”
	

	Points to the author’s name “Point to the author’s name.” 
	

	Points to the illustrator’s name “Point to the illustrator’s name.”
	

	Points to the table of contents “Show me the table of contents.”
	

	Points to the first word on the page “Point to where I start reading.”
	


Begin reading the story to the child. Stop after a few pages and assess the following:

	“Show me with your finger how I read.”

Follows words from left to right on a page

Follows words from top to bottom on a page
	

	Identifies a letter “Point to a letter. What letter is that?”
	

	Identifies a word “Point to a word. Do you know what word that is?”
	

	Identifies a sentence “Show me a sentence. Let’s read it.”
	


Continue reading the story together. As you read, feel free to point out rhyming words, letters, and popular sight words. After you’ve read the story, assess the following:

	Identifies the characters in a story “Who are the characters in the story?”
	

	Identifies the setting of a story: Time “When did the story take place?”
	

	                                                   Place “Where did the story take place?”
	

	Identifies the important events of a story (child can flip back through book)
	

	                                              Beginning “What happened at the beginning?
	

	                                              Middle “What happened in the middle?”
	

	                                              End “What happened at the end?”
	

	Draws a picture that relates to a story “Can you draw me a picture of what happened in the story/your favorite part of the story?”
	


List of 30 Ideas for Family Literacy Bags

1.) Title: Expore Wild Things!
Book: Where the Wild Things Are by Maurice Sendak
Manipulatives: 2 paper bags, scraps, feathers, glue
Activity: Create your own wild things and act out the story with the puppets
2) Title: Dinosaur Exploration!
Book: Danny the Dinosour by Gale Gibbons
Manipulatives: Dinosaur puzzle
Activity:  Put the dinosaur puzzle together, time how long it takes you and your parents to put it together. Write down the start time and then the end time.
3) Title:  What’s next?

Book: The Very Hungry Caterpillar by Eric Carle

Manipulatives: color pencils, paper

Activity: Draw what you would eat if you were the very hungry caterpillar, have your parents help you write the name of each food you would eat as a catapillar.

4) Title: Explore the environment!

Book: The Great Kopak Tree: A Tale of the Amazon Rain Forest by: Lynne Cherry

Manipulatives: clay

Activity: Use the clay with your parents to make your own tree!

5) Title: Folktales!
Book: The Moon Book by Gale Gibbons

Manipulatives: pencil, paper

Activity: Go with your parents outside and each of you draw the moon, describe what the moon reminds you of.

6) Title: Time!

Book: The Very Grouchy Ladybug by Eric Carle

Manipulatives: number cards, mini ladybugs

Activity: Sort the number cards in order, place the number of mini ladybugs to match the number on the card.

7) Title: Animals!

Book: A Bed For the  Winter by Karen Wallace

Manipulatives: Shoebox

Activity: Create your own animal bed, using the shoebox and items around your house.

8) Title: Time for Music!

Book: Mama Don’t Allow by Thatcher Hurd

Manipulatives:  dry beans, dry rice

Activity: Be creative and create your own musical instrument shaker with the beans and rice.

9) Title: Food Fun!
Book: Stone Soup by Marcia Brown

Manipulative: Big ziplock bag

Activity: With your parents help, pick one vegetable to cut up and bring back to school in the ziplock bag so that the class can make their own stone soup!

10) Title:  Beartastic!

Book: Going on a Bear Hunt by Michael Rosen

Manipulatives: paper, flash cards with pictures and prints of househould items.

Activity: Have the children and their parents go on their own bear hunt, using the flashcards try to find the same items in your house, one of them might be a bear!

11) Title: The Environment
Book: The Lorax by Dr. Seuss
Instructions: 

Pre-Reading: Parents read the book to get familiarize with the context. 
 Reading: Parents read the book and talk about what happens in the book. 

They can highlight new vocabulary and explain the meaning of certain words.    They may work on the beginning sounds such as L for Lorax and W for world.  
Post Reading: Ask open ended questions and allow child to express what she or he understood from the story.

Art Project/Creative Activity:

Paper bag Trees
Materials: Paper bag, glue, scrap paper, tissue paper, green crayon or marker. 
Cut the paper bag into strips from the top. Open up the paper bag and stuff it with scrap paper so that it stands.

Twist the middle part to make the trunk. The fringe will spread out a little. Repeat with the rest of the fringe to make more branches. Cut out leaves and glue them to the branches. 

 Follow up questions: Parents give information about trees in terms of how they provide oxygen, how they need water and sun to grow, and how they protect lands.

12) Title: Animal Habitats
  Book: If I Ran the Zoo by Dr. Seuss
 Instructions:

Parents read the book and encourage children to talk about animals that they know. Parents help children describe the animals and their environment by using adjectives. Parents ask children questions about the story. They work on spelling and pronunciation of new vocabulary.
Filed Trip: Parents visit the zoo or another animal habitat so that children can see the environment of a variety of animals. 
 Writing: Parents ask children about what they saw and observed at the zoo. Children tell and parents write down and they encourage children to spell some of the words and work on words that rhyme such as bear-hair, and monkey-donkey etc. 

13) Title: Seasons

Book: Reasons for Seasons by Gail Gibson

Instructions:

Pre-Reading: Parents talk to children about different seasons. They talk about clothes, food, and weather conditions in each season. 
Reading: Parents read aloud and ask children what they see in each picture. Children describe the pictures and parents encourage the new vocabulary usage such as planet, astronomy, climate etc. 
Post Reading: Parents check out the weather channel with children on TV or on the internet and talk about different parts of the world and how the climate is in those places. 
 Science: Parents make a globe with children using paper, glue, scrap paper and blue and green finger paint. Parents give children nametags with season names and encourage them to place the names on the globe.

14) Title: Vegetables

Book: Growing Vegetable Soup by Luis Ehlert
Instructions:

Parents read the book and talk about different vegetables children like and dislike. Children observe and listen about vegetable growth cycle. Parents introduce children to new and or uncommon vegetables such as yucca leaves, palm hearts etc. They work on the spelling and the beginning letters of new vocabulary. 
 Cooking Project: Parents cook a simple dish with children. They give them the instructions and taste each ingredient. To make it fun, parents may cover children's eyes and ask them to guess what the ingredient is depending on the taste and smell. 
15) Title: Music
 Book: My Family Plays Music by  Judy Cox and Elbrite Brown                     

 Instructions: 

Parents read the book and children learn names of different musical instruments. They imitate sounds of each instrument. Parents write instrument names on separate pieces of paper and children match the name with the picture of the instruments. 
Time to Dance: Children and parents dance to the beat and rhythm of variety of music on radio, CD, or internet. Children learn new songs and parents write the lyrics for them. Children try to recognize key words to remember how the song goes.


16) Title: World of Music

 
Book: Meet the Orchestra by Ann Hayes

Instructions: 

       
 Parents read the story and introduce new instrument names to children. Children practice how to  pronounce the names and learn how the instruments sound. 

 
Art Project: Parents and children use everyday materials to make instruments. They can use empty plastic bottles, beans, noodles etc. Then, they name and decorate each instrument they make. 
17) Title: Alphabet

 
Book:  Chicka Chicka Boom Boom by Bill Martin Jr., John Archambault, and Luis Ehlert


 Instructions:  

 Parents read the book and ask children to point at certain letters. They work on the sounds. Children try to read the book together along with repetitions. 
Writing: Parents ask children to name objects that start with each letter. They show pictures of objects and/ or name the objects in the kitchen or bathroom.  Children try to write the words starting with different letters. If they cannot write it, they may draw a picture of the object. 


18) Title: Shapes

 Book: The Shape of Me and Other Stuff by Dr. Seuss
 Instructions:
Parents read this book about different shapes and objects. Children learn names of unusual shapes such as describing camels and spider webs. They spell out new vocabulary like silhouette. 
Rhyme: Children and parents find the rhyming words and talk about the meanings. Parents encourage children to find other words that rhyme with the words in the story. 
Math: Parents ask children to group household items such as refrigerator, table etc. according to their shapes. They give children shape names and ask them to go around the house and stick it on the objects that match the item. 
 19) Title: Butterflies
  Book: The Very Hungry Caterpillar by Eric Carle
  Instructions: 

Parents read the book about a caterpillar who is very hungry and who eats so much. Parents point out the names of the days, fruits, and other things the caterpillar eats. Children also learn about life cycle of a butterfly. Parents highlight the key vocabulary such as caterpillar, cocoon, butterfly and children spell the words. 
Matching Game: Parents cut out food items using flannel or felt. Children match the names of the food with the pictures. Children retell the story by looking at the cutouts on the board. 
Writing: Parents and children draw their own butterflies and make a little booklet by adding the names for each butterfly and writing a story about the butterflies. 
20) Title: Under the Ocean

 Book: Commotion in the Ocean Giles Andreae
Instructions:

Parents read the story about ocean life. Children learn about many animals that live under the ocean such as crabs, shrimps, dolphins, swordfish, and whales.
Art Activity:  Parents and children make an underwater collage. Materials include blue finger paint, finger paint paper or recycled box or scrap paper, cut out animals and animal names. Children match the names with the pictures. Parents ask children if they want to add any other animals. They can look at the books, picture dictionaries etc. to find other creatures that live under the ocean.           

21) Title: Vocabulary Development

Book:  Jobs People Do by Felicity Brooks

Directions: The purpose of this bag is to start developing your child’s vocabulary. You can use this book as a bed time story. As you read to your child make sure that you are pointing to the pictures and the words. Have your child repeat the words after you and point to each word. 

Additional Material and Directions: Included in this bag are flash cards that have the pictures on them and card with the words on them. As your child becomes more familiar with the story, see if they can match the words to the picture.

22) Title: Vocabulary Development 2
Book: Weather Look and Say by Jo Litchfield

Directions: The purpose of this bag is to start developing your child’s vocabulary. You can use this book as a bed time story. As you read to your child make sure that you are pointing to the pictures and the words. Have your child repeat the words after you and point to each word. 

Additional Material and Directions: Included in this bag are flash cards that have the pictures on them and card with the words on them. As your child becomes more familiar with the story, see if they can match the words to the picture.

23) Title: Vocabulary Development 3
Book: Town Look and Say by Jo Litchfield

Directions: The purpose of this bag is to start developing your child’s vocabulary. You can use this book as a bed time story. As you read to your child make sure that you are pointing to the pictures and the words. Have your child repeat the words after you and point to each word. 

Additional Material and Directions: Included in this bag are flash cards that have the pictures on them and card with the words on them. As your child becomes more familiar with the story see if they can match the words to the picture.

24) Title: Narrative Skills: Children tell the Story

Book: The Red Book by Barbara Lehman

Additional Materials: tape recorder, cassette

Directions: The purpose of this bag is to encourage the children to use their language skills to tell a story. Do a pictures walk so that the children can begin to get an idea of what the story could be about from the pictures. You may want to walk through the book a couple of times. Once your child is familiar with the pictures in the story have them tell you what the story is about. Record it so that your child can hear themselves and so the story can be shared with peers at a later date.

25) Title: ABCs

Book: The Absolutely Awful Alphabet by Mordicai Gerstein

Additional Materials: small magnetic board, magnetic letters

Directions: The purpose of this bag is to help your children continue to practice their recognition of the letters of the alphabet. This book is an entertaining way for children to learn the alphabet. As they are reading the children can use the magnetic board and letters. Have your child pick out the letter and put it on the board every time a new letter comes up. Allow your child to play with the letters and invent words.

26) Title: ABCs 2
Book: Dog’s ABC: A Silly Story About the Alphabet by Emma Dodd

Directions: The purpose of this bag is to help your children continue to practice their recognition of the letters of the alphabet. As your read the book, encourage your child to act out the different things that are going on in the book. 

27) Title: ABC’s 3
Book: First Picture ABC by Jo Litchfield

Directions: The purpose of this bag is to help your children continue to practice their recognition of the letters of the alphabet.

Additional Materials and Directions: You will find in the bag flash cards of the words from the book as well as alphabet flash cards. Have your child match the letters to the pictures that start with those words. 

28) Title: Rhyming Words

Book: Sheep in a Jeep by Nancy Shaw

Materials: Flash cards with words ending in “eep”, pictures to match each word, sheep stuffed animal, notebook, crayons

Directions: Rhyming words provide an entertaining opportunity for children to build their vocabulary and learn about common word endings. While reading the book to your child, have them repeat some of the words with you. When you are done reading, allow the children to make up their own rhyming words. When your child becomes more familiar with the book, the stuffed animal can be their reading buddy. The flash cards provide an opportunity for the children to match words to pictures. In the notebook, have your child draw a picture about what they loved about the book. Also, allow them to make up their own silly rhyming words and write the words down for them

29) Title: Rhyming Words 2
Book: Frog on a Log by Phil Cox

Materials: flash cards with words ending in “og”, pictures to match each word, notebook, crayons

Directions: Rhyming words provide an entertaining opportunity for children to build their vocabulary and learn about common word endings. While reading the book to your child, have them repeat some of the words with you. When you are done reading, allow the children to make up their own rhyming words. When your child becomes more familiar with the book, the stuffed animal can be their reading buddy. The flash cards provide an opportunity for the children to match words to pictures. In the notebook, have your child draw a picture about what they loved about the book. Also, allow them to make up their own silly rhyming words and write the words down for them

20) Title: Rhyming Words 3
Books: Fat Cat on a Mat by Jenny Tyler

Materials: flash cards with words ending in “at”, pictures to match each word, notebook, crayons

Directions: Rhyming words provide an entertaining opportunity for children to build their vocabulary and learn about common word endings. While reading the book to your child, have them repeat some of the words with you. When you are done reading, allow the children to make up their own rhyming words. When your child becomes more familiar with the book, the stuffed animal can be their reading buddy. The flash cards provide an opportunity for the children to match words to pictures. In the notebook, have your child draw a picture about what they loved about the book. Also, allow them to make up their own silly rhyming words and write the words down for them

Sign in/Sign out Sheet for Family Literacy Bags
(See Appendix A)
 Signature Sheet for Family Literacy Bags
(See Appendix B)

Human and Physical Resources Necessary for Implementation

The classroom teachers will work together to get this program started. They will purchase the literacy bags, books, and materials. They will organize and fill the literacy bags. They will write, photocopy, and laminate the letter to parents that will go inside each literacy bag. They will create the sign in/sign out sheet, the list of reading tips, and the signature sheet that parents must sign to indicate completion of the literacy bag activities. The will make the appropriate numbers of photocopies and laminated copies of these items. The classroom teachers will maintain the weekly implementation of the Family Literacy Bags activity. There will need to be a space in the classroom, such as a table, that can be designated for storing the literacy bags when they are returned to school.
Budget:
1. Donations for materials (Used or new books, DVDs, CDs, toys to include in literacy bags)
2. Totes with clear front for Family Literacy Bags (1 per student): $150.00

3. Books for Family Literacy Bags (1 per bag): $450.00
4. Manipulatives for Family Literacy Bags: $300.00

5. Paper and writing materials: $300.00
6. Equipment, such as laminating machine and copier: $1,200.00
      Total: $ 2,400.00
Media Selection

We will use the following websites to help us develop ideas for the themes and contents of our Family Literacy Bags:

1) http://www.readingrockets.org/article/20037
2) http://www.ehow.com/how_4519196_make-preschool-literacy-bag.html
3) https://www.teachersbagsbooksandbeyond.com/Teachers-Bags-Thematic-take-home-literacy-bags_c_334.html
4) https://www.teachersbagsbooksandbeyond.com/Downloadable-Literacy-Bag-Kits_c_337.html
5) https://www.teachersbagsbooksandbeyond.com/Early-Childhood-Skills-_c_362.html

The following website shares ideas about the High/Scope Curriculum and how it can guide teachers to help children to be successful in language and literacy development: http://www.highscope.org/Content.asp?ContentId=296 . The High/Scope Preschool Curriculum focuses on this connection by providing meaningful language and literacy experiences for children during every part of the daily routine. Since speaking listening, reading, and writing are developed together, all these activities are promoted in High/Scope early childhood programs.

The following website from scholastic gives resources about building language so that children can have a foundation to develop literacy: http://teacher.scholastic.com/products/bll/correl.htm . It discusses the research behind the importance of language development and how it correlates with literacy. Building Language for Literacy was created from the findings in the NAEYC/IRA Joint Position Statement, the most current research in early literacy. This correlation highlights important areas of the research and shows how Building Language for Literacy supports the research in great detail.


The following website gives teachers resources and tools to incorporate language acquisition and bilingualism in the classroom with students who speak English as their second language: http://www.wested.org/cs/we/view/feat/38 . One out of three children in publicly funded preschool programs do not speak English as a first language. Yet professional support for teachers is scarce in the area of instruction for children who begin preschool knowing a language other than English.

The following site is actually a PDF that provides research and information to teachers about students that do not speak English as their primary language: http://sccac.lacoe.edu/cpin/network_meetings/2007Jan18/From%20Caterpillar%20to%20Butterfly/SecondLanguageAcquisitionLEspinosa.pdf . Increasingly, in the United States, young children are in learning environments where more than one language is used. Internationally, it is estimated that there are as many children who grow up learning two languages as one. The number of children enrolled in preschool and Head Start programs whose home language is not English has been steadily increasing over the past two decades.

The following website addresses sociopolitical contexts related to second language acquisition and their effect on young children’s motivation: http://www.ncrel.org/sdrs/areas/issues/content/cntareas/reading/li400.htm . This site discusses the correlation between culture and linguistic development when it comes to language acquisition. Resources are provided for teachers to be able to incorporate effective literacy into their curriculum. Effective literacy instruction builds upon the cultural and linguistic backgrounds, ways of making meaning, and prior knowledge that all children bring to the classroom. Such instruction also acknowledges the important role of culture in language and literacy learning. Understanding and respecting the array of different cultures and languages represented in their classrooms helps educators adopt strategies for teaching literacy that will encourage and support student achievement.

This site discusses studies and research on language acquisition and second language levels: http://www.stanford.edu/group/CFLP/research/book1.html . For many years second language acquisition has been the subject of debate at both the individual and societal levels. Many linguists, psychologists and anthropologists have done numerous studies on second language learning. However, each discipline has focused on a specific aspect of second-language learning. Bialystok and Hakuta remind the reader that vital components in understanding the nature of second language learning have been ignored. The authors are authorities on bilingual education research and policy. Hakuta's earlier book, Mirror of Language- The Debate on Bilingualism and Bialystok's Communication Strategies and Language Processing in Bilingual Children, is highly respected. Their discussion on second-language learning is to the point and very informative.


This website addresses effective methodology of teaching language and literacy to young children: http://www.teachingstrategies.com/page/PSA_LanguageLiteracyCh7.cfm?PF=1 . Language and literacy skills are central to communication and to learning. Communication includes the ability to obtain information, clarify concepts and feelings, and convey ideas in ways that others understand. Learning involves reading for understanding, enjoying literature, and experiencing the power of putting ideas into print. Whenever we talk on the telephone, read the newspaper, write a letter, use electronic mail, discuss books and movies, or find out what time a store opens, we use language and literacy skills.

Effective preschool classrooms are places where children feel well cared for and safe. They are places where children are valued as individuals and where their needs for attention, approval, and affection are supported. They are also places where children can be helped to acquire a strong foundation in the knowledge and skills needed for school success. This website addresses these concepts: http://www.ed.gov/teachers/how/early/teachingouryoungest/page_pg4.html  


The following website addresses how to apply, adapt, and assess research-based literacy activities and techniques: http://www.monroecounty.gov/Image/Linking%20Research%20to%20Practice%20in%20Youth%20Development%20doc.pdf . Evidence-based practices usually refer to programs or practices that are proven to be successful through research methodology and have produced consistently positive patterns of results. Evidence-based practices or model programs that have shown the greatest levels of effectiveness are those that have established generalizability (replicated in different settings and with different populations over time) through research studies. The implementation of proven, well-researched programs is rapidly becoming standard practice today and required by most funding sources. 

Yet another website that will be used to develop our Family Involvement Plan is: http://www.sasked.gov.sk.ca/docs/ela/e_literacy/index.html .

Furthermore, parents will be encouraged to have their children log onto child-friendly, educational websites at home such as www.starfall.com and www.pbskids.org .

Justification of Media Selection
· Websites are good resources for teachers, parents, and families. 

· Websites can be accessed at any time as long as parents have access to computers.
· Multicultural websites allow teachers to give support to children whose first language is not English.

· Websites help teachers stay on top of the most recent research and enable teachers to be prepared to support their families.
Evaluation Component of Plan

We will measure and evaluate whether or not our program was successful by feedback from parents and students as well as whether or not parents are returning the signature sheet each week indicating that they read the books and completed the activities with their children. We will ask parents whether or not the Family Literacy Bags were helpful to them and their children and if they made the parents feel more involved in teaching their children pre-reading skills. In the middle of the year and at the end of the year, we will send home a parent survey asking for feedback about the Family Literacy Bags. Also, twice per year, the teachers will sit down and discuss the pros and cons of the program and how we can improve it for the remainder of the year and for the following year. This will help us evaluate whether the program was worth spending budget money on and will help us determine if we will continue the program or if we will need to modify the program in some way to improve parent participation. 
References
(2004). A New Resource for Teachers of Preschool English Learners. WestEd h&D alert. Retrieved February 15, 2009, from 

Arnold, D., Zeljo, A., Doctoroff, G., & Ortiz, C. (2008, March). Parent Involvement in Preschool: Predictors and the Relation of Involvement to Preliteracy Development. School Psychology Review, 37(1), 74-90. Retrieved July 19, 2009, from Professional Development Collection database.
Burgess, S. (1999). The influence of speech perception, oral language ability, the home literacy 


environment, and prereading knowledge on the growth of phonological sensitivity: A 1-


yr longitudinal study. Reading Research Quarterly, 34(4), 400-402. 

Dombey, H. (2009). Towards a Balanced Approach to Phonics Teaching. Reading, 33 (2), 52.

Espinosa, L. M. Language Acquisition in Early Childhood. Retrieved February 13, 2009, from www.scacc.lacoe.edu

Evans, M.A. & Shaw, D. (2008). Home Grown for Reading: Parental Contributions to 


Young Children's Emergent Literacy and Word Recognition. Canadian 


Psychology, 49(2), 89-95.  Retrieved February 26, 2009, from ProQuest Psychology 


Journals database. (Document ID: 1552044521).
(High/Scope). Language and Literacy. Retrieved February 13, 2008, from www.highscope.org

Lynch, J. (2009, July). Preschool teachers' beliefs about children's print literacy development. Early Years: Journal of International Research & Development, 29(2), 191-203. Retrieved July 19, 2009, doi:10.1080/09575140802628743.
Muter, V., & Snowling, M. (1998). Concurrent and longitudinal predictors of reading: The role 


of metalinguistic and short-term memory skills. Reading Research Quarterly, 33(3), 320-


337. 

Nueman, S. (2007). Building Language and Literacy. Retrieved February 14, 2009, from www.teacher.scholastic.com

O'Brien, A. G. (2006).  Parent-delivered instruction in phoneme identification: Effects 


on phonemic awareness and letter knowledge of preschool-aged children. Ph.D. 


dissertation, University of Massachusetts Amherst, United States -- Massachusetts. 


Retrieved February 27, 2009, from Dissertations & Theses: Full Text database. 


(Publication No. AAT 3212746).

Perlman, M. &  Fletcher, B.A. (2008). Literacy Instruction in Canadian Child Care 


Centers. Journal of Research in Childhood Education, 23(2), 139-155.  Retrieved 


February 27, 2009, from Research Library database. (Document ID: 1632002021).

Pullen, P.C. & Justice, L.M. (2003). Enhancing phonological awareness, print awareness, and 


oral language skills in preschool children. Intervention in School and Clinic. 39(2), 87-


98. 

Schickedanz, J. A. (2004, Sep) A Framework and Suggested Guidelines for Prekindergarten

 Content Standards. Reading Teacher v. 58 (1), p95-95. 

Senechal, M., & Le Fevre, J. (2002). Parental involvement in the development of children’s 


reading skill: A five-year longitudinal story. Child Development, 73, 445-460.

Torgesen, J. K., Wagner, R. K., & Rashotte, C. A. (1994). Longitudinal studies of phonological 


processing and reading. Journal of Learning Disabilities, 27(5), 276-286. 

Waanders, C., Mendez, J., & Downer, J. (2007, December). Parent characteristics, economic stress and neighborhood context as predictors of parent involvement in preschool children's education. Journal of School Psychology, 45(6), 619-636. Retrieved July 19, 2009, doi:10.1016/j.jsp.2007.07.003

Whitehurst, G. J., & Lonigan, C. J. (1998). Child development and emergent literacy. Child 


Development, 69(3), 848-872. 

Appendix A: 
Sign in/Sign out Sheet for Family Literacy Bags

	Name of Literacy Bag
	Name of Child
	Date Checked out

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Appendix B:

Signature Sheet for Family Literacy Bags

	Book
	Assignment
	Parent Signature
	Date and time
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